
Why make three kinds of thinking a habit? 
In this digital age, information is only a few clicks away on the internet. This free, 24-hour a 
day access to a range of multimedia sources has revolutionized the way we get information. 
However, instantaneous web publishing is available to anyone with an internet connection. 
That means the reliability of information is not guaranteed. Unless we are critical thinkers, 
we could conceivably consume more information but become less knowledgeable.  

Students must be explicitly taught how to think critically about any and everything they 
read. In the past, instruction often compartmentalized thinking strategies (e.g., asking 
questions, visualizing, making connections). Three kinds of thinking1 is a cohesive 
system that includes all the components of critical thinking (refer to back of card). The 
order in which the three kinds of thinking is applied to a given text may vary according to 
the demands of the text or the reader’s level of proficiency, but critical thinking demands 
that all three kinds of thinking be used with everything that is read (or viewed or heard).  

Ask questions from each kind of thinking as students discuss read-alouds (from any 
content), assess comprehension in guided reading groups, or respond to independent 
reading. The goal is to guide students’ metacognition, not identify the specific category 
of thinking. These three kinds of thinking are interdependent—which is why it is 
important to teach and practice them as a system of thinking rather than separately. 

1 Pinnell, Gay Su, and Irene C. Fountas.  The Continuum of Literacy Learning.  Portsmouth, NH: Heinemann, 2007. 
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Good readers think within the text. 
 Understand the meaning of words. 
 Follow and remember multiple events in a story, often 

involving multiple characters, to understand the plot. 
 Describe attributes and actions that reveal character 

traits and show the changes characters undergo. 
 Understand the problem of a story and how it is solved. 
 Understand how one event builds on another throughout the text. 
 Remember story details of time and place and how they contribute to the 

development of the events. 
 Summarize a text, including paraphrasing the central idea or theme. 
 Self-monitor understanding and ask questions when meaning is lost. 
 Reflect meaning with the voice through stress, pause, and phrasing. 
 Locate facts and information and support responses with textual evidence. 

  

Good readers think beyond the text. 
Make connections to prior knowledge and use it to 
understand and incorporate new knowledge. 

 Make connections to other texts by topic, 
major ideas, author’s style, and genres. 

 Draw conclusions and make inferences about: 

 the significance of events in a story 

 feelings and underlying motives of characters 

 the influence of setting on characters’ decisions and attitudes 

 Analyze how words, images, graphics, and sounds impact meaning. 

 Interpret graphics and integrate information with the text. 

 Recognize, understand, and discuss some obvious symbolism. 

Good readers think about the text. 
 Recognize the genre of the text and use it to 

form expectations of the text. 

 Examine the writer’s word choice. 

 Recognize and discuss: 
 ways the writer makes characters seem real 
 how the writer organized an informational text  
 how writers create imagery in texts, including poetry 
 narrative structure (beginning, series of events, high point, ending) 
 when and why the writer uses time-based sequence, comparison and 

contrast, and description within a text 

 Critically examine and discuss the quality or effectiveness of the text, 
supporting opinions with evidence from the text. 

	   	   	   	  

	  

	  
	  

	   	  

	  
	  
	  

	   	  

	  
	  
	   	  	   	  	  	   	  
	  
	  	   	  	  	  	  	  	  	  	   	  
	  	  

	  
	  	  	  

	  
	  	  	  

	  
	  
	  

	  
	  
	  

	  

	  

	  

	  

	  	  
	  	  

	   	  	   	   	  	  	  

	  

	  	   	  	  	  

	  

	  
	  	  

	  
	  

	  

	  

	   	  

	  

	  
	  
	  	  	  

	  	  

	  

	   	  	  

	  

	  	  

	  

	  

	  
	  	  

	   	   	  
	  	  

	  
	  	  	  

	  
	  
	  

	   	   	   	  
	   	  	  
	  

	  
	   	   	  

	  
	   	  	  

	  	  	  	   	  

	  	  
	  	  	  

	   	  	   	   	  	   	  	  	   	  
	  	   	  
	  
	  

	  	   	  
	  	   	  	  

	  
	  



Good readers think within the text. (Grade 5) 
1. In paragraph ___, the word ___ means —  

Which definition best matches the word ___ as it is used in paragraph ___? 
Which word from paragraph __ helps the reader understand the meaning of the word ___? 

2. How is ___ able to solve his problem? 
3. What is paragraph ___ mainly about? The article is mainly about — 
 Which of these best expresses the main idea of paragraph ___? 
 The article is mainly about ___? 
 The poem is mostly about a speaker who — 
4. Which of these helps ___ solve the problem? (choices are four details from the selection) 
5. Why does it make sense that ___ (character) is ___ (emotion) when ___ (action)? 
6. Which sentence from the story best shows that ___? 
7. The author’s opinion that ___ is best supported by — 
8. Before ___(effect), it is necessary for ___ (character) to — 
9. When ___ (action), ___ (character) — (choices list plausible reactions) 
10. Read this sentence from paragraph ___. This sentence shows that — 

 
Three Kinds of Thinking cards prepared by Norma Jackson. Questions from 2013 Grade 5 Released STAAR Reading. 

Critical thinkers process information 
with all three kinds of information. 

Critical thinkers seek to understand. They look for connections rather than 
compartmentalize. They seek patterns and ways to transfer and synthesize 
new learning with what they already know. 

Critical thinkers overcome confusion. They don’t just have stamina; they 
have the tenacity necessary to overcome confusion in order to thoroughly 
understand challenging texts and complex information. 

Critical thinkers are flexible and open to new understanding. They 
recognize their own bias and base judgments on evidence. When evidence is 
insufficient, they defer judgments. When new evidence reveals an error in 
thinking, they revise judgments. 

Critical thinkers are intellectually independent. They seek out other 
perspectives and consider all sides of an issue before making judgments. 
However, they recognize extreme viewpoints and seek a balanced view. 
 

Three Kinds of Thinking cards prepared by Norma Jackson. Questions stems from Grade 3 Released STAAR. 

  

Good readers think about the text. (Grade 5) 
1. By organizing paragraph ___ sequentially, the author is able to — (e.g. compare…. 

explain…, show how…, list the reasons why…) 
2. The author speaks directly to the reader in paragraphs ___ in order to — 

3. The play is divided into ___ scenes because  — 

4. The playwright included ___ in Scene 1 most likely to   — 

5. Which of the props used in this play is needed for the 
resolution of the conflict? 

6. Which part of the article best helps readers visualize ___? 

7. The poet uses the figurative expression “___” to emphasize that the speaker — 

8. The poet uses figurative language in line ___ to highlight the speaker’s — 

9. In line ___, why does the poet repeat and italicize the words from line ___ (previous line)? 

10. In which section of the selection could the reader find information about ___? 

11. What information can the reader learn about ___ from the chart below paragraph ___? 

12. Why is the boxed information at the end of the article included? 

Good readers think beyond the text. (Grade 5) 
1. Which of these is the best summary of the article/selection/scene? 
2. The author/poet wrote this article/poem most likely to — 
3. Read this sentence./From the events in this story/By the end 

of the selection, what can the reader conclude about ___? 
4. Which statement best explains ___? 
5. Read this excerpt from Scene ___. What can the 

reader infer about ___ from this excerpt?  
6. The poet uses line ___ to signal that — 
7. How is ___(character 1) different from ___ (character 2)? 
8. What is one difference between ___ in the two selections? 
9. What do ___ (title of selection) and ___(title) have in common? 

10. Both selections suggest that — 
11. Based on information provided in both selections, the reader can conclude that 

___is the result of — 
12. With which statement would the poet and the author most likely agree? 

 

	   	   	   	  

	  

	  
	  

	   	  

	  
	  
	  

	   	  

	  
	  
	   	  	   	  	  	   	  
	  
	  	   	  	  	  	  	  	  	  	   	  
	  	  

	  
	  	  	  

	  
	  	  	  

	  
	  
	  

	  
	  
	  

	  

	  

	  

	  

	  	  
	  	  

	   	  	   	   	  	  	  

	  

	  	   	  	  	  

	  

	  
	  	  

	  
	  

	  

	  

	   	  

	  

	  
	  
	  	  	  

	  	   	  

	   	  	  

	  

	  	  

	  

	  

	  
	  	  

	   	   	  	  	  

	  
	  	  	  

	  
	  
	  

	   	   	   	  
	   	  	  
	  

	  
	   	   	  

	  
	   	  	  

	  	  	  	   	  

	  	  
	  	  	  

	   	  	   	   	  	  	  	  	   	  
	  	   	  
	  
	  

	  	   	  
	  	   	  	  

	  
	  


